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ABSTRACT
This investigation will be carry out at Liceo Hermano Miguel La Salle which
offers Saturday English program as an alternative course for students who must
improve their abilities in English. Also, most of the students who attended these classes
had problems with English proficiency and are in a range of ages from six to twelve
years old, according to this, all of this aspects mentioned will be taking into account.
Besides, this investigation methodologically will be based on mixed method
approach and action research method. Furthermore the main purpose of this project will
identify the appropriate learning strategies to develop the speaking and listening skills
using questionnaires, journals and rubrics.
Furthermore, our project will be focused on Rebecca Oxford´s learning strategies,
this concept is strongly developed during a long time and will give us a very important
guide to overcome our targets, which is why this theory becomes the core of our
research project
Finally, in order to develop this investigation we will conduct different steps to
achieve some aims. First, we will identify students´ needs and lacks in this sense we
will determine that students problems in English. Secondly, we will identify likes and
dislikes for applying the learning strategies, and finally we will evidence the
effectiveness of the learning strategies.
Key Words: Learning strategies based on Rebecca Oxford theory, Language
skills, Speaking skill and Listening Skill.
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RESUMEN
Esta investigación será llevada a cabo en el Liceo Hermano Miguel de La Salle el
cual ofrece cursos sabatinos como alternativa para los estudiantes que deben mejorar sus
habilidades en inglés, además muchos de los estudiantes que asisten tienen problemas
con inglés y están en un rango de edad entre seis a doce años de edad, por lo tanto
nuestra investigación se desarrollara teniendo en cuenta los anteriores aspectos.
Por otra parte, Esta investigación está basada en el enfoque cualitativo y
cuantitativo y en el método de investigación acción participativa, el principal objetivo
será identificar las estrategias de aprendizaje que son apropiadas para desarrollar las
habilidades orales y de escucha en los estudiantes, a través del uso de instrumentos de
recolección de datos como cuestionarios, diarios de campo y rubricas.
Adicionalmente, nuestro proyecto se enfocara en la teoría de Rebecca Oxford
acerca de las estrategias de aprendizaje, la cual ha sido ampliamente utilizada en
educación, y se convierte en el pilar fundamental para alcanzar nuestros objetivos y en
la base principal de nuestro proyecto de investigación.
Finalmente, para llevar a cabo esta investigación y alcanzar los objetivos se
desarrollaran varios pasos, primero se identificaran las falencias de los estudiantes en
inglés, segundo se determinaran los gustos de los estudiantes para implementar las
estrategias a través de las clases y finalmente se evaluara el efecto de las estrategias de
aprendizaje con respecto a las habilidades de escucha y habla.
Palabras Clave: Estrategias de aprendizaje de acuerdo a la taxonomía de Rebecca
Oxford, habilidades del lenguaje, habilidades de habla y escucha.
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CHAPTER ONE
PROBLEM OF THE STUDY
1.1 Introduction
Taking into account the experience that we have acquired as teachers since the
beginning of our practicum, we noticed that students of foreign language always present
difficulties learning English. This is because some issues make students fail in their
process as learners, for example, when they do not have a correct strategy to carry out a
learning process, also when they do not have the opportunity to interact with the target
language and this affects their English production.
As a result, we focused our attention through the use of journals and rubrics on
two aspects which are difficult for English students of Saturday program from Liceo
Hermano Miguel La Salle, these are: Listening and Speaking skills. Considering these
two skills we identified specifically problems such as: incorrect pronunciation, lack of
vocabulary, use of isolated words instead of complete sentences and comprehension of
vocabulary and instructions.
To solve the problems related to these skills we developed our classes focus on
Rebecca Oxford taxonomy, according to this we applied some learning strategies in
order to give a possible solution for the students’ lacks and difficulties showed in these
two skills.
Undoubtedly, and having in mind the problems that we observed we proposed the
following aims to solve the problems. Firstly, to identify students´ needs and lacks in
terms of listening and speaking, Secondly, to evidence and recognize the impact of
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speaking and listening activities that have been designed from the principles of the
learning strategies proposed by Oxford to develop these two language skills.
On the other hand, to develop this project we worked according to some
methodological parameters which help us to present all the relevant information to
support this research. That is why, we started describing the evidenced at the beginning
of our practicum, after that we presented the most relevant theory of our investigation
making emphasis in terms such as: Learning Strategies, micro skills, speaking and
listening skills.
In addition, the readers will find the qualitative approach and action research
method which are the type methods that we used to accomplish this research.
Additionally, we presented the different procedures that we used for collecting
information and supporting our thesis, in the same way, in this apart of our project we
presented a variety of activities that we implemented to develop the classes and helped
students overcome their difficulties in listening and speaking skills.
Finally, we will present our data analysis and findings which have been developed
through the use of a mixed method which have been implemented to analyses all the
information gathered, and after that, we will show our results which have been found
about learning strategies to develop listening and speaking skills.
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1.2 Justification
Nowadays, the development of communicative competence is the main goal of the
language learning process, and the improvement of speaking and listening allows
people to develop a better understanding and ability to express ideas in a foreign
language. Thus, this study will be directed towards finding solutions to these difficulties
which limit the students´ communication. In addition, some studies in foreign language
acquisition provide evidence that language learning starts at an early age, which is why
speaking and listening are essential skills for children.
Despite the fact that Liceo Hermano Miguel La Salle School is giving an
important relevance to English, providing regular subjects like chemistry or social
science in the target language, there are children that still have some difficulties in
English. However, the main purpose of the Saturday´s course was to teach English but
not as an alternative to reinforce the specific students´ problems in their normal classes,
but the students and parents took this courses in that way, in this sense most of the
students who started English Saturday classes left the process and did not finish the
courses, thus, the low attendance was a variable of our project.
In addition, through the development of our project we encounter some
difficulties in speaking and listening skills, which is why, we decided to help students to
solve this difficulties, thus we have decided to apply the strategies proposed by Rebecca
Oxford because these strategies can be adapted in order to help students to improve
listening and speaking skills. Additionally, because students did not know a correct way
to learn a foreign language so these strategies can help them to choose a way to manage
these problems which are difficult for them.
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According to this specific environment and the problems presented for the
students, we decided to research about what learning strategies proposed by Rebecca
Oxford are appropriate to develop speaking and listening skills, for this reason, this
investigation will be directed to find out the solutions to this problems in speaking and
listening which are essential for the development of a foreign language.
1.3 Problem Description
The development of oral comprehension (listening) and oral production
(speaking) are one of the main concerns for English teachers; they are relevant aspects
for developing communicative competence.
In addition, these skills are considered to be the most difficult ones to develop for
many learners; therefore as practitioners, we have focused our attention on them in
order to identify students´ difficulties from Saturday Program at Liceo Hermano Miguel
La Salle.
Furthermore, since the beginning of our practicum at this school, we have
encountered some difficulties in teaching listening and speaking skills, which has made
us interested in finding appropriate learning strategies to help children not just to
overcome the difficulties they have regarding these skills, but also to help them to
develop their abilities, because they are little children who are in the process of
developing the four skills of the language when learning a foreign language.
Regarding speaking, we observed some specific difficulties, such as: lack of
vocabulary, incorrect pronunciation in basic words, and the use of isolated words
instead of complete sentences. Referring to the lack of vocabulary, we realized that our
students did not participate in the oral activities we did at the beginning of the classes.
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E.g. brainstorming activities, this was because they did not know the words they had to
use or they did not know how to pronounce them, despite being familiarized with the
vocabulary related to family, animals, hobbies and sports, among others.
Concerning pronunciation, they said the words in the same way they would
pronounce them in Spanish. When the teacher asked them to describe a picture of an
animal, using some specific vocabulary and language patterns, they described it in
Spanish rather than in English, and when the teacher corrected and encouraged them to
do it in English, they did it but using single words, instead of using the language
patterns the teacher had taught.
Related to listening, we observed difficulties; in comprehension, we referred to
this problem when we talk about understanding vocabulary and instructions. First of all,
the problem understanding vocabulary was evidenced when students did not understand
the vocabulary that teachers used in the classes. Likewise the problem related to
understand instructions refers to the trouble that students had when they were listening
to teachers commands, in fact they did not understand what teachers said and the
instructions that teacher gave because they get lost in the listening activities.
Finally, it is very important to mention that students take this Saturday program
because they want to reinforce their skills in English as a foreign language; besides this
program is taken as an alternative for improving their skills, therefore the courses are
not an obligation, this is why, there is a low average of students who attend to this
course.
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Based on these problems that we found, it is necessary to carry out a study in
order to find a solution to these difficulties, giving rise to the following research
question.
What learning strategies based on Rebecca Oxford´s taxonomy appropriated
to develop speaking and listening skills in students from six to twelve years old
from the Saturday program of Liceo Hermano Miguel La Salle (LHEMI)?

1.4 OBJECTIVES

General Objective
To determine what learning strategies are appropriate to develop speaking and
listening skills in students from six to twelve years old of Saturday’s program from
Liceo Hermano Miguel La Salle according to the taxonomy proposed by Rebecca
Oxford.
Specific Objectives
1. To identify students´ needs and lacks in terms of listening and speaking
2. To implement speaking and listening activities that have been designed based on the
principles of the learning strategies established by Oxford to develop these two
language skills.
3. To evidence the impact of the learning strategies proposed by Oxford in order to
develop listening and speaking skills.
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CHAPTER TWO:
LITERATURE REVIEW
2.1. Referential Framework
Many studies have been done regarding speaking and listening skills, due to, their
relevance in the development of communicative competence, which is one of the main
relevant goals of a foreign language. That is why we have looked for different sources
in order to find ones that can provide us with referential framework for this project. We
have selected a variety of studies found in research journals, thesis and books. These are
some of the works we found related to the topic:
First of all we found two articles in research magazines; the first one is Improving
Speaking Skills (2008) by Betsabé Navarro, who carried out a study with adults and
children at university of Santiago. The point of her study was to understand the different
ways that children and adults develop speaking skills, and also to show us how both of
these groups can achieve a high level in this ability. In her article, argues that “children
have an enormous ability to integrate difficult information in an easy and unconscious
way from the beginning of their development” (Navarro, 2008, p.86-90) this means that
children have an advantage over people of older ages and that they can learn and
acquire more information in an easy way. Thus, this article could be relevant for our
research project in order to understand the processes that children use when learning a
foreign language.
The second magazine article related to our research is Developing Strategic
Competence: Toward Autonomy in Oral Interaction, (1994) by Luciano Mariani. In
his article he discusses how communication strategies or indirect strategies help foreign
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language learners to overcome the limitations related to communicative competence.
This study was done in Italy in a classroom of non native speakers, where the author
implemented a variety of strategies to improve the difficulties with speaking and
listening skills. It is pertinent for our study because it is related to the use of some
learning strategies as well as achievement strategies or paraphrase for improving the
communicative competence.
Similarly, we found some books which can help us to understand and clarify some
aspects related to our proposal. The first one “The Tapestry of language learning” by
Robin Scarcella and Rebecca Oxford (1992), mentions among others the importance of
listening as a skill that interacts with other skills. The authors illustrate that listening is
not an isolated skill. Also, this book shows us components of listening skill as an
important part for developing listening competence.
In addition, this book talks about competences that learners have to acquire to be
good speakers in a foreign language. It mentions activities that teachers can apply to
help learners improve in their skills and the way that teachers can increase interaction in
learners.
The second book that we selected is “How to teach speaking”. The main goal of
this book by Scott Thombury (2006) is to improve the teacher’s knowledge of how to
develop speaking skill in the classroom where teachers have the opportunity of applying
a variety of activities that help students to speak English in a correct way. Also, this
book is important to our research because we want to develop our students´ speaking
proficiency and to overcome some specific problems that we have found in this skill
during our observation.
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Finally, we analyzed a study from Universidad Javeriana in which modern
languages is a professional degree, where we found a thesis called Supplementary
Pedagogical Tool for Improving the Pronunciation Of The Most Problematic English
Vowel Sound For Native Spanish Speakers, written by Holguin O (1997). This thesis
is based on the importance of spelling and pronunciation in EFL classroom and suggests
some activities to develop these strands of the language, specifically in children. This
research will help us because we want to help children to overcome their difficulties
with accent and pronunciation.
2.2. Theoretical Framework
The orally production and comprehension are essential parts to acquire a foreign
language. For this reason, we defined some terms which helped us to understand the
development of a second language and in the same way the development of this one
through an approach. Thus, in this theoretical framework will define some term such as:
learning strategies according to Rebecca Oxford´s taxonomy, language skills and
speaking and listening skills.
2.2.1. Learning Strategies based on Rebecca Oxford Taxonomy
Learning strategies have been defined by Rebecca Oxford as steps that students
use to improve their own learning process. Also, these strategies are "tools for active,
self-directed involvement, which is essential for developing the communicative
competence” (Oxford, 1990, p.1). Likewise, the author has divided them in two main
groups: direct and indirect strategies:
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2.2.1.1 The direct strategies
The direct strategies are those that directly involve the target language and require
students mental processing. These strategies help learners to produce language even
when there is a gap in knowledge. According to Oxford´s taxonomy, there are three
kinds of direct strategies: memory, cognitive and compensation strategies.
2.2.1.1.1 The Memory Strategies
The memory strategies are based on simple principles like laying things out in
order, making association, and reviewing. These principles are employed when a
learner faces challenges of vocabulary learning. Through memory strategies the words
and phrases can be associated with visual images that can be stored and retrieved for
communication.
2.2.1.1.2. Cognitive Strategies
Cognitive strategies are the mental strategies that learners use to make sense of
their learning, such as summarizing or reasoning deductively. They “enable learners to
understand and produce new language” (Oxford, 1990, p.43)
2.2.1.1.3. Compensation Strategies
Compensation strategies help learners to understand or produce messages in the
target language despite limitations of knowledge. These strategies aim to confront the
problems which are in grammar and vocabulary, when learners do not know new words
and expressions they guess the meaning.
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2.2.1.2 Indirect Strategies
The indirect strategies are those that support the language learning process
through autonomous learning. Although they are not directly related with the language,
they “provide indirect support for language learning through focusing on planning,
evaluating, seeking opportunities, controlling anxiety, increasing cooperation and
empathy” (Oxford, 1990, p. 151). Within indirect strategies there are metacognitive,
affective, and social strategies.
2.2.1.2.1. Metacognitive Strategies
Metacognitive strategies “allow the learners to control their own cognition”
(Oxford, 1990, p. 74), these strategies are based on self-reflection and selfresponsibilities. This is why these strategies help students to overcome their cognition
problems, providing benefits to improve language learning. In addition, Metacognitive
strategies offer a propitious environment where students have more opportunities to
practice the language and more confidence to use it.
2.2.1.2.2. Affective Strategies
Affective strategies “refers to the emotions, attitudes, motivations, and values of
the language learner”(Oxford, 1990, p.140). Likewise, these strategies are shown as
useful tools to acquire foreign language, which are very important for the students`
participation in class through questions and comments.
2.2.1.2.3. Social Strategies
Social strategies are a mode that allow interaction with others, and establishment
communication as an essential component of language learning. In this way, the
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“Language is a form of social behavior” (Oxford, 1990, p .144). In other words, these
kinds of strategies facilitate interaction and the use of the foreign language in real
contexts.
According to our practicum and the problems that we had already identified
related to speaking and listening skills, we decided to choose some learning strategies in
order to develop speaking and listening activities, these strategies are:
Chart 2.1 Learning Strategies Based on Rebecca Oxford´s taxonomy
Memory strategies

Mechanical techniques
Grouping
Using physical response

Cognitive strategies

Repeating.
Recognizing and using formulas
and patterns.
Practicing naturalistically
Getting the idea quickly

Compensation strategies

Using mime or gestures.
Coining words

Affective strategies

Asking questions
Taking risk

To apply these learning strategies we have taken into account students’ needs and
difficulties, and used them to decide on some specific strategies. First of all, we are
focused on the following memory strategies: Mechanical techniques: In which
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students learn new vocabulary in order to produce language. We selected this strategy,
because we identified that students find it easier, and according to Oxford (1990), this
strategy help students to relate and memorize the vocabulary taught in the classes with a
picture or a visual stimulus.
Furthermore, another strategy we chose was grouping strategy because “it is
useful to learn different language rules such as: genre or number” (Oxford 1990). This
means that students can group the new words and produce short sentences in a proper
way (See appendix grouping # 2). Lastly, in this group we decided to work with using
physical response because through the commands we used during the classes we
realized that students understood teachers´ instructions and then applied them and in
this sense we could develop listening skills
The second group of strategies that we have chosen was cognitive strategies, in
this set we selected the next ones: repeating, will help students “to practice
pronunciation and to understand English native accent” (Oxford 1990, p. 123). This
strategy was selected because we noticed that our students, through repetition, not only
memorize the word but also acquire correct pronunciation.
The next is recognizing and using formulas and patterns “provides the elements
for learning and understanding different expressions and common words usually used
by native speakers”. (Oxford 1990, p.83 ). In our practicum we found that students who
worked under this system easily overcame some difficulties related to speaking
proficiency.
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Additionally, practicing naturalistically “provides the students with the chance to
speak in a natural manner, in this sense students take the risk to use the language”
(Oxford 1990, p.85).
Finally getting the idea quickly, according to Oxford (1990) “ it is useful for
listening because it develops two process skimming and scanning” (p.80). In other
words, looking for main ideas or specific details into a listening activity, we singled out
this strategy because during the activities proposed in the classes, students indentified
the specific words or commands in a text.
The third group of strategies that we have chosen is compensation strategies. In
this category we chose using mimes or gestures; “this strategy refers to the use of some
mimics, movements or body language in order to learn and recognize some specific
topic” (Oxford, 1990, p.82). In our experience we discerned that students analyzed and
understood the gestures of the teacher. Students could use this strategy as well, and it
was meaningful for them.
Another strategy is coining words, due to the fact that “teachers can explain
vocabulary by using the foreign language” (Oxford, 1990). This means teachers can
describe objects, places or situations, which was advantageous for us because we
avoided using L1.
To conclude, it is pertinent to use affective strategies taking into account some of
the behaviors that we have identified in the classes, which is why we adopted: asking
questions and taking risk because some of the students do not participate in the
activities designed by the teachers. Thus, affective strategies will be useful in order to
motivate and encourage students to talk, which is one of the goals of our project.
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On the other hand, it is relevant to our research project to determine the process
used to develop skills in order to understand how students can achieve good listening
and good speaking. As a consequence, we take into account the explanation made by
Oxford in her book “Leaning strategies in second language acquisition” which is about
how to develop the four language skills. She emphasizes in two aspects of learning and
acquisition, the first one, is related to “conscious knowledge of language rules” (Oxford,
1990, p. 4). The second one, is viewed as learning “unconsciously and spontaneously”
(Oxford, 1990, p. 4). In other words is the natural use of language.
2.2.2. Language Skills
Language skill is a term defined by the abilities that students should know for
establishing comprehension and communication of language. These four skills are:
listening, speaking, reading and writing; however, our research project is focused on
listening and speaking. Likewise these two skills are divided into micro skills and
macro skills, “micro skills are the abilities for the language details. In contrast, macro
skills are those which are in charge of the development of the speech or discursive
aspects” (Brown, 2001, p.128).
Therefore, having mentioned the micro and macro skills, and making emphasis
in our project and according to the problems that we want to solve, we chose the
following micro skills adapted by (Brown, 2001, p 121) from Richard’s theory, we
select these micro skills taking into account the students necessities previously
mentioned about speaking and listening skills.
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Chart 2.2 micro skills for listening and speaking adapted from Jack C Richards
Listening
Retain chunks of language of
different lengths in short-term
memory.
Process speech at different rates of
delivery.

Speaking
Produce fluent speech at different
rates of delivery.
Word classes, word order, patterns
and rules.
Orally produce differences among
the English phonemes and
allophonic variants.

First, for listening skill: retain chunks of language of different lengths in shortterm memory; taking into account the listeners´ lack of vocabulary which is one of the
problems that we have evidenced because students did not have enough vocabulary, we
noticed this because students did not understand specific vocabulary for example:
identifying specific words in the classes activities.
In addition to process speech at different rates of delivery in order to manage the
students` problem related to comprehend English speakers, In this case we identify that
students did not understand instructions and different vocabulary, which is why, we
focused on this micro skill in order to help students to solve this problem.
On the other hand, we chose three micro skills related to speaking: the first one,
produce fluent speech at different rates of delivery to overcome the problem related to
isolated words instead of using complete sentences. This is because students were not
able to express complete ideas for example: when teachers asked them simple questions
and they did not maintain an interaction with teachers.
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Secondly, use grammatical word classes, word order, patterns and rules to get
over the lack of basic vocabulary and also the problem related to use of complete
sentences and correct grammatical forms. Finally, we single out orally produce
differences among the English phonemes and allophonic variants because we want to
get rid of the incorrect pronunciation in basic words in our students.
To conclude, having defined these concepts of language skills and the different
details of the language which children need to improve. It is necessary to focus on two
important concepts which are related to the development of the communicative
competence listening and speaking skills. Which is why, we have tried to understand the
process that people do in order to develop these skills, in the same way we have made
emphasis in activities that teachers can develop for improving these skills.
2.2.3. Listening Skill
Listening is defined as a fundamental part of acquiring a second language, this
concept can be understand as “the communication skill used most often in the
assimilation of information” (Norris, 1990, p.116), in other words, it is the ability to
understand what people say in a specific time. However, in foreign language learners it
is a process that is not developed well and hence it must be trained carefully through
series of activities developing listening skills. These activities are techniques that help
students to have a good comprehension, to catch the main idea of the spoken language:
We are focusing on the following strategies: top-down and bottom-up.
The purpose of top down is “To determine meaning with respect to prior
knowledge” (Brown, 2006, p.3), in other words, students use all what they have learned
previously and their experiences about a topic in order to understand what they heard; in
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this sense it is not necessary to understand all the words in a listening situation as the
main goal is to identify the general idea of a conversation.
This specific strategy is related to the problems we have evidenced, this is because
most of the students that we have observed manage some basis in English grammar, but
they do not recognize a full sentence in a conversation. In this sense the idea is that
students can understand the general objective of a conversation through the use of this
strategy.
Otherwise bottom-up is to “interpret what they have just heard before something
new comes along” (Brown, 2006, p.4). The idea is to listen in a carefully (sounds,
words, sentences and texts) to process and codify information to give meaning; in other
words the bottom-up “goes from the language to the meaning” (Richards, 2008, p.7)
According to the cognitive view of listening there are “pre” activities, “while”
activities and “post” activities ,three kinds of listening correspond to the teaching
process, however, taking into account the differences between these two skills, we
consider that it is not possible to do the same with listening as reading, because
listening is done in real time, whereas reading is not, thus, Brown divides the three
types of listening into the following categories: listening for main ideas, listening for
the details and listening for making inferences.
In the first one, students listen for the main idea, it means that they are focuses on
the general idea. When students comprehend it, the second phase is focused on listening
for details; this means that students will take into account details in a sequence,
identifying part by part of the information.
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The last one refers to meaning; in this part students must be able to make
inferences in order to identify the real meaning of what the speaker is talking. This is
one of the hardest steps taking into account that what the speaker says is not always
what the speaker means.
Other important theory about types of listening, is the proposed in Brown´s
taxonomy, his theory explains that there are several kinds of listening, he mentions six
types of classroom listening performance: reactive or imitative, Selective, extensive,
interactive, Intensive and responsive.

According to Brown (2006), Reactive type of listening refers to a listening
process without meaning because, the listeners are only recording and repeating simply
what teacher says.

The other one is Selective listening; this is focused on a process in which the
listener selects certain information instead of global information. Another one is
Extensive listening: this is opposite to the previous one because it is focused on the
global understanding of the information. Also, it is important to mention Interactive
listening which includes all the types explained before; actually it is a listening
performance in real context.

Finally, the last two types of listening, intensive and responsive, are related to
our context taking into account the problems evidenced in the students. The first one,
intensive refers to listening focuses in the structural components of the language, this
type of listening makes emphasis in phonemes, words, intonation, accent etc., in this
sense intensive listening is appropriate and very useful because of the problems that we
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found during the practicum at Hermano Miguel la Salle the listener’s lack of
vocabulary, the students have not a proper quality of listening because they do not know
the differences between some phonemes, neither recognized differences in the
intonation, if we work on this kind of listening performance, it would help the
developing of listening skill at the school

In addition, responsive listening refers to short stretches of teacher language
designed to elicit immediate responses, for example asking questions, giving commands
and seeking clarification, this kind of listening is very useful for our context because we
realized in the classes that students have many difficulties to understand what teachers
ask them during activities, and also the commands or instructions given by the teacher,
That is why, it is relevant to focus on strategies to develop this kind of listening
performance.

2.2.4. Speaking Skill

The development of the communicative competence is based on the use of the
speaking skill strategically, Due to this, speaking is defined as the ability to form
grammatically correct sentences and then to pronounce them. this ability is more than
this, according Brown (2001) suggest that “speaking is interactive and requires the
ability to cooperate in the management of speaking turns” (p.105), in other words
speaking is a spontaneous ability, which means that it typically takes place in real time,
with little time for planning.
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This argument is appropriate for our class context, because when teachers are
working with children, students' ideas and fluency comes naturally and spontaneously,
and because of this, it is the proper age for working on the different issues that we want
to overcome.
Furthermore, Brown (2001) suggests that speaking in the teaching area can
implicate skills and sub skills that merit classroom time, which are: Fluency,
Phonological Clarity, Strategies, being able to produce chunks of language,
appropriacy ,register etc., understanding elliptical forms and the use of cohesive
devices” (p. 10) . This statement gives us a new emphasis to have in mind, and a guide
to our investigation process, on how to categorize different possible problems in the
course of teaching speaking skill.
Taking into account the problems that we have identified in our students (use of
isolated words instead of complete sentences, lack of vocabulary and incorrect
pronunciation in speaking and comprehension in listening.), we can use different
types of “classroom speaking” that Brown has suggested to overcome these matters. He
proposed six types of classroom speaking: imitative, intensive, responsive,
transactional, interpersonal and extensive.
The imitative type of speaking allows students to record some words and create
language patterns in their knowledge, which is very useful in basic levels like ours.
However, it is very traditional which is why we consider that the environment and
students should develop other type of speaking activities.
As Consequence of having read these various theories we selected the intensive
and the responsive type of speaking. To focus in intensive, is appropriate for our project
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because it forms part of the imitative type of speaking, by giving the opportunity to
students to acquire new vocabulary and, by repetition, associate selected grammatical
forms with their appropriate context; in fact, it goes one step beyond and promotes selfinitiated speaking.
Taking into account the previous benefits, we can develop activities that may help
us to overcome students´ lack of vocabulary. For instance, during the development of
the classes the limited quantity of words used by the students is evident. In this sense,
intensive speaking is an useful tool to learn words, expressions and English patterns in
order to speak English more easily.
An alternative approach, with this kind of speaking is to construct psychomotor
patterns to “loosen the tongue” (Richards, 2008, p.46). This occurs when the student is
able to handle a long-term conversation in the target language. This type of speaking is
a perfect beginning for our children and gives a coherent connection with the responsive
type of speaking.
In the responsive type of speaking, those isolated words that our students present
can be overcome by short answers to simple questions. Example:
(T: How are you today? S: pretty good, thanks and you?)
This type of speaking offers to the whole classroom (teacher and students)
meaningful and authentic speaking. In this way students will use the vocabulary and the
patterns acquired in the classes to share information, answer questions and make
conversations.
The transactional type of speaking is almost the same that the responsive one,
with the difference that in this one the purpose is to create more structural conversation
that makes students ask and give specific information. For example:
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T: What is the main idea in this essay?
S: The United Nations should have more authority.
Taking into account students ages and level, we decided not to use this type of
speaking.
The next type of speaking described by Brown is the interpersonal one, which
takes into account the maintaining of personal relationships than the transmission of
information. In this particular type of speaking students can confront different kind of
difficulties because they have to involve different factors such as: a casual register, a
colloquial language, slang, sarcasm etc. Students in this type of speaking do not use the
straight and articulated type of speech that they learn in the classroom; instead they
must be spontaneous and face English with non-structured topics.
Example:
Amy: Hi, Bob, how´s it going?
Bob: Oh, so-so
Amy: Not a great weekend, uh?
Bob: Well, far be it from me to criticize, but I’m pretty miffed about last weekend.
And so on.
As it is evidenced in this example, students do not use only the structural and formal
language that is normally used in exercises developed in the class. In other words, this
type of speaking requires a high level of vocabulary and fluency that is one of the lacks
of the students in our research.
The last type of speaking that Brown presents is the extensive (monologue), in
this type of speaking students should be able to create formal speech with an
intermediate or advanced level of language. This type of speaking demanded short
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monologues in the form of oral reports therefore a lot of vocabulary and a good fluency
from students is asked, and our students are not at that level yet. After explaining the
theory related to speaking skill, we decided to focus our research in the intensive and
responsive types of classroom speaking that are the most appropriates to overcome our
students weaknesses.
To conclude this chapter and having explained the above theories mentioned,
these strategies will be applied in order to give solution to the students´ problems. In
this sense our classes will be directed using all of these concepts, however ,to carry out
our investigation it is necessary to employ other elements which will help us to support
all that we evidenced during the classes, thus, we explained in the next chapter all the
theory used to support our investigation.
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CHAPTER THREE:
RESEARCH DESING
We chose research design for supporting our investigation. Therefore, in this
chapter we selected a range of theories that we have used to work out this research
project, and according to this, we will explain the following terms: mixed research
approach, also we will talk about the context and the population where we carried out
the investigation. Finally, we will mention the instruments used to collect all the data
for their previous analysis.
3.1. Mixed research approach
According to this project and the steps that we have used to collect different data
for this analysis, we have chosen the Mixed Method Approach as a way to carry out the
study of the information that we found through the development of this research project.
It is important to mention that Mixed research approach is the way to combine
quantitative and qualitative approaches, in other words, it is defined by Creswell (2003)
“as the guide the direction of the collection and analysis of data and the mixture of
qualitative and quantitative approach” (p.9).
Taking into account the previous explanation, we consider, Mixed research
approach is pertinent to our project because this can help us to find better results in our
investigation because this approach “provides a better understanding of research
problems than either approach alone” (Creswell, 2003, p. 9).
Furthermore, the way to collect information through one approach was not
enough and all the data that we collected across this project could be supported and
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verified easily to answer our research question, which is why, we focused our attention
in this one.
According to that, Mixed research approach combine quantitative and qualitative
approaches, we can say that quantitative approach allowed us to collect some numerical
information through the analysis of some rubrics that we have implemented in order to
evidence the effect of the learning strategies at the beginning of our project. Likewise,
qualitative approach has been used to collect information throughout journals that have
been implemented to evidence across the observation the impact of the learning
strategies proposed by Oxford in order to develop listening and speaking skills.
According to these explanations we can compare in the following chart how these two
types of approaches work in a research project.
Chart 3.1: Research design: Qualitative, quantitative based on Creswell, J. W. (2003).
How to develop the
research
Common purpose

Qualitative research

Quantitative research

find out ideas with general
research objects
Observe and interpret
Unstructured, free form

Type of researchers

Researchers are involved,
research are subjective

Samples

Small samples often in

Test hypothesis or specific
research question
Measure and test
Structured response
categories
Researchers are uninvolved
observer, results are
objective
Large samples to produce

natural settings

generalizable results

Approach
Data collection approach

Having understood Mixed method approach is pertinent to say that this method is
useful to develop our investigation because we want to determine different aspects that
involve students learning process. In this sense, this previous statement gave us the
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opportunity to put in practice different instruments to collect data, and in the same way
to expand our perspectives about what learning strategies proposed by Rebecca Oxford
are appropriate to develop speaking and listening skills.
3.2. Action Research
We have chosen Action Research, because it is “learning by doing” we can
identify a problem, do something to resolve it, see how successful our efforts were, and
if not pleased, try again. It is a process in which the researcher takes an active part of the
problem, and combines two types of knowledge: theoretical knowledge and knowledge
of a given context. This design is based on the concern of professionals in real world
environments, where research is carried out by them. Besides (Carr and Kemmis 1986)
say “that is simply a form of self-reflective enquiry undertaken by participants in social
situations in order to improve the rationality and justices of their own practices” (p.54),
for this project we will take into account Kemmis and Mctaggart´s model and their
theory of the Spiral Cycling. This theory includes four phases: planning, acting,
observation and reflection. See the graphic 1 according to Kemmis and McTaggart
(1982).
To conclude, taking into account this explanation about action research we believe
that the application of this type of research is pertinent for our investigation because this
not only involve aspects of the real life context. Otherwise action research fosters the
development of new knowledge to the students, and in the same way to the researchers.
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PLANNING

REFLECTING

ACTION RESEARCH

ACTING

OBSERVING

Graphic 3.1 Action research cyclical process according to Kemmis and McTaggart
taxonomy (1982).
3.2.1. Planning
It is the process which develop action plan for improving the current practice, also
it identifies the problem and suggests a hypothesis taking into account the following
questions: what is happening now? How can I do this?
3.2.2. Acting
The researchers implement the plan they have developed, addressing all or a
particular set of problems.
3.2.3. Observation
Observe the effects of the critically informed action in the context in which it
incurs.
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3.2.4 Reflection
The researches reflect what is happening with their project developing and
revising action plans based on what they are learning from the process of planning,
acting, and observing.
3.3. Context
We carried out our research project at Liceo Hermano Miguel La Salle school
which is a private institution located at Modelo Norte neighborhood in Bogotá. This
school offers chemistry and social science in English as a part of the development of a
foreign language in its curriculum. Besides, this school offers Saturday activities that
students take as an alternative to share as community such as basketball, soccer, karate,
music, English and so on.
According to this, we developed our research project every Saturday from eight to
twelve o´ clock during three semesters, and students attended there for improving their
English proficiency, also because learners wanted to reinforce English skills because of
the problems they had in their normal classes, therefore, their parents take them to the
Saturday program for studying English. For this reason, our classes were applied in a
different way taking into account Saturday program was not part of the normal
curriculum of the school.
3.4. Population
At the beginning of our practicum we started our project with 20 students divided
into three groups and two teachers for each group, however, some them left the course
within the development of this project, besides, learners did not participate in a normal
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way, this is because the course was not part of the normal curriculum. Thus, for our
project we chose ten students who were in all the process within the project and had a
regular attendance.
Furthermore, our population was conform by students, who were from seven to
twelve years old, and with different English levels, also, we decided to divide them into
three groups who had two teachers by group, hence, this allowed us to teach and
observe at the same time without any problem.
3.5. Class Observation
Classroom observation is probably one of the most effective ways to see what
happens in the classroom, the main purpose of class observation is “describing the
situations and difficulties that teachers can observe and interpret from students
behaviors” (Robson, 2002, p. 32). In other words, it is the way to collect information
about the process of teaching and learning, in fact all the events that involve a class for a
respective analysis, so we applied this instrument to gather data in the different courses
in which we were developing our practicum in order to analyze both, our performance
as practitioners and students ´performance when applying the action research cycles.
Based on that, we have used journals and rubrics to analyze our classes; firstly,
we used journals in order to identify our research problem. Besides journals are very
important in this research project because according to Arhar, Holly, & Kasten, (2001)
“journals contain information related to specific events” (p.74), also answer questions
about research problems and help to analyze information. Additionally, journals serve
as an event reminder in the data analysis process and research conclusions. (see
appendix Nº 15)
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Taking into account the main characteristics of journals, we consider this is a
great tool which will help us collect information in a precise way for our research
project.
Secondly, the rubrics are qualitative describers who facilitate the classification of
the students´ performance, in areas where they present difficulties, across a few
judgments that allow value the learning and the knowledge achieved for students. The
rubric was useful because this help us to evidence levels of achievement that can be
reaching for students in an activity, also give us an objective evaluation of the students
work taking into to account their skills. (See Appendix Nº 12)
For these reasons, we will apply these instruments in our classes in order to
analyze and evaluate all the work of the students based on different criteria.
3.6 Chronogram
To conclude this chapter, it is important to mention that our research project has been
developed through the use of different theories explained above, thus, we have used
these ones in order to give a successful solution. Finally, to develop our project we took
into account different steps explaining in the following chart in which we carried out
our project:
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Chart 3.2 Chronogram
Semester
II-VII
2011

Activity
Development and presentation of the
research draft

Product
Research draft

I-VIII
2012

Development of the referential
framework Design and instruments
application
Analysis and interpretation of the
information

Report of the referential
framework, construction and
instruments application
Report about Analysis
interpretation of information

Writing of the final research report

Final research report

II-IX
2012
I-X
2013
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CHAPTER FOUR
INSTRUCTIONAL DESIGN
In order to answer the question proposed at the beginning of the process, what
learning strategies based on Rebecca Oxford´s taxonomy appropriated to develop
speaking and listening skills in students from six to twelve years old from the saturday
program of Liceo Hermano Miguel La Salle (L.H.E.M.I)?. As researchers-teachers we
started doing class observation, each group of students had two teachers for developing
the class; in this sense when one was conducting the class the other was observing the
most relevant aspects of students’ behaviors, performance, attitudes and English
proficiency. All the results of the information taken were described in journals, one
journal for each class. (See appendix 15)
In addition, we created a diagnostic test in order to know students strengths and
weaknesses, at first, it was also design to divide students in different groups according
to their performance and level, but after gathering the results, we decided to divide the
groups taking into account students’ ages, because we realized that there were not clear
divisions of level among students.
Furthermore, we designed a questionnaire in order to identify students’ needs and
likes regarding English speaking and listening skills, in this way we could identify
students’ preferences related to activities and resources to use in the class’ development.
Additionally, we took this questionnaire as a reference to identify students´ lacks,
because they suggested in their answers that they had problems related to speaking and
listening. (see appendix 14, question 2)
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According to the results of the questionnaire, we took into account all the
students´ preferences (see appendix 14, questions 1, 3, 4 and 7), in this sense, we started
to design meaningful activities for Saturday classes, including the aspects which are
relevant for our investigation, implementing some learning strategies proposed by
Rebecca Oxford in order to reinforce some micro skills that we mentioned previously in
the theoretical framework. These are the goals that students should achieve if they want
to improve their English proficiency.
Regarding all that we mentioned above we focused on the development of our
classes, according to that, we will explain how the classes were carried out using all the
elements that we suggested.
4.1. Classes Development
The development of the classes was a crucial part to acquire the goals that we
suggested to solve students’ problems. Thus, when we planned a class the main step
was to determine the topic; based on it, we implemented in each class a lesson plan with
two types of aims, a general aim and two subsidiary aims. (See appendix 16)
In addition, The classes always were divided according to presentation, practice
and production, the first part “Presentation” was the opening, it was divided in two
parts, in the first part we did a warm up activity in order to activate students’ previous
knowledge and also to start the class in a dynamic way, this part had a time of 15
minutes.
Furthermore, we presented the topic through the use of different activities; in this
part we took into account learning strategies from Rebecca Oxford, for instance, we
applied activities in which students used the language for different purposes and
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functions related to their ages and likes, moreover, they had to vary the language
according to the setting and participants, who are ten students from seven to twelve
years old from Liceo Hermano Miguel La Salle. As a result, the classes also gave us the
opportunity to teach students grammatical forms and vocabulary that are very important
issues in the development of Listening and Speaking.
The second part of the class was “Practice”, we designed exercises in order to
reinforce the topic of the class, and each activity had the purpose of developing
speaking and listening skills based on Rebecca Oxford learning strategies. In some
cases students practiced alone, in pairs or groups. Additionally, we used worksheets to
verify the knowledge acquired during the presentation part. The practice part also
allowed us to give them some feedback.
The third part of the class was production. It was the most important for us,
because students generated their own products or results. Here, they maintained
communication despite of their limitations in English and also they experimented
different ways of saying things. Finally, this part let us know if the classes and the
strategies applied with the students were successful or not.
Finally, and having the information above, we will explain the activities
developed across the used of the learning strategies and the types of listening and
speaking that we implemented to get rid the problems in these two skills.
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Chart 4.1 Where Are My Toys?

Topic

Prepositions

Objective

Students will be able to recognize vocabulary about prepositions

Description

In this activity students recognized the different prepositions.
After that, students learnt the vocabulary, the point was that
students observed different flashcards and answered question
over color, quantity and position.

Learning Strategy

Type of listening or
speaking

In addition, in this activity, the teacher puts the flashcards and
asks the student to pass the card onto the person behind them,
asking and answering the same question.
We applied mechanical techniques strategy; because it is useful
to study new vocabulary through different pictures, besides by
memorizing students can improve their pronunciation.

Intensive listening: is focused on: memorize many times
previous vocabulary.
Responsive Speaking: students were focused on expressing their
ideas using pictures.

Chart 4.2 Comparing My Stuff
Topic

Comparatives and verb to be in present form

Objective

Students will be able to identify adjectives in order to create
sentences.
This activity was working at the beginning of the class, where
the students try to remember or guess if the next card is bigger,
smaller, etc than the previous one.
In this activity, we put 8 or 12 flashcards and put somewhere the
students can see them all in a row. After that teacher drill again
students can only see the backs. The idea is that teacher reveals
the first card and say is the next card bigger or smaller?

Description

Learning Strategy

Mechanical techniques: we used this strategy because It relates
especially involving moving or changing something in order to
remember new information.
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Type of listening or
speaking

Responsive Speaking: Students were paying attention on
recognized and express sentences with the new information.

Chart 4.3 My Daily Routines

Topic

Frequency adverbs

Objectives
Students will be able to talk about daily routines
Description

This activity was working at the beginning of the class, where the
students recognized the verbs used to talk about daily routine.
After learning the vocabulary, students spoke about their normal
daily routines.
In addition, in this activity, the teacher puts a list with some of
the things we do every day ( wake up, get up, make breakfast,
brush my teeth, have a shower, make dinner, got to work), then
students was taking their usual routine, adding words like “ often,
sometimes, usually and son on”

Learning Strategy

We applied grouping strategy; because is useful to study new
patterns and vocabulary, in the previous activity the students had
to be focused in a daily routines context.
Also we used practicing naturalistically, because this strategy
helps students to talk naturally, for that reason students take the
risk to use English.

Type of listening or
speaking

Responsive listening: Students focused on asking questions,
giving commands and seeking clarification.
Responsive Speaking: Students were focused on understanding
their own presentation in front of the class and expressing their
ideas.
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Chart 4.4 Fruits in the Basket Vegetables in the Bag

Topic

Prepositions of place

Objectives

Students will be able to describe their house or city by using
prepositions of place.

Description

This activity was done to start the class; it is a warm up activity for
developing speaking skill and vocabulary. First of all we asked
students to do a circle, then we asked them to say as many words as
possible related to the topic: fruits and vegetables, we gave students
a ball, so the student that had the ball participated.

Learning Strategy

Type of listening or
speaking developed

In this activity we changed the topic, for example we proposed
words related to parts of the house or places of the city. After this
part of the activity they had to do a sentence using the topics
already learned in the previous classes, it means they have to use
both, the tense (simple present for example) and the vocabulary in
the same sentences in order to improve speaking and vocabulary
skills
We used grouping strategy, this strategy is useful to classify in
order to learn new patterns and vocabulary, in the activity the
students had to be focused in a specific context, they had to classify
fruits and separate them from other words of the same category
(food) such us vegetables or candies, in this sense the students
group the word depend on the category and learn it easily.
Intensive speaking: students were focused on words, little speech
or little sentences
Intensive listening: students were focused on understand the main
idea gave for Ts in the instruction.
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Chart 4.5 Saying Hello and Good Bye

Topic

Greetings and introductions

Objective

Students will be able to introduce themselves

Description

This activity was developed with an intermediate level for
learning simple present and practice greetings and introduction.
taking into account this topic teachers did a brain storming
asking students what do they say when they meet someone for
first time, in this sense students gave their ideas and teachers
wrote on the board the answers according to its typical use if the
word, sentence or expression is used for saying hello or good
bye, and also typical questions or answers that people do when
meet someone for first time.

Learning strategy

Type of listening or
speaking developed

This strategy is Grouping because in this activity teacher
classified information about greeting according the time, it
means, morning, afternoon and night that teacher obtained from
students in order to make easier students´ understanding.
This kind of activity is responsive speaking because students
had to ask among them by following patterns in this sense the
kind of listening is responsive as well, due to the activity
involves students for listening their classmates’ questions and at
the same time for answering them.

Chart 4.6 Simon Says

Topic

Regular and irregular verbs

Objective

Students will be able to recognize verbs and actions

Description

Learning Strategy

Type of listening or
speaking

This activity involves students to develop a variety of actions
guided for teacher.
First, teachers say “Simon says, jump” in this case, students have
to follow the instructions of the teacher and they have to jump,
after students have to continue following all the instructions
assigned for teacher.
Using physical response: This strategy was selected because
through instructions, students could response and practice their
listening skills.
Intensive listening: because this kind of listening is focused on:
phonemes and words, in this case students had to listen to many
times.
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Chart 4.7 Close your Eyes

Topic
Objectives
Description

Learning strategy

Type of listening or
speaking developed

There is and there are
Students will be able to talk about their objects by using there is
and there are
The activity was elaborated in order to teach (there is and there
are), first of all teachers started to talk about all the objects that
students can find into the classroom using the target language,
for instance: there is a table into the room, there are some chairs
into the room, all of that for explain the difference between
them. Secondly students had to observe the objects into the
room and close their eyes, after that they tried to say the objects
using the same structure.
In this activity we used two learning strategies, the first one
recognizing and using formulas and patterns and the second
one repeating. The first strategy was developed in this activity
because teachers showed the structure of the sentence and its
deference plural or singular, in the first place they listened many
times and then they tried to reproduce it using the same
structure.
Secondly we used repeating because students had to repeat the
target language that teachers previously said many times in the
exercise, tough this activity could be considerate not innovative
we used because while they repeat their classmates listen and at
the same time speak and associate and learn the target language.
The type of listening that we carried out in this activity was
intensive, taking into account that in the activity students first,
listen their teachers and then their classmates using the
sentences for describing the elements into the classroom, as a
result students memorize the structure and learn the difference.
on the other hand for the speaking ability we used intensive, to
be more specific we adapt one type of imitative task which call
picture cued, it consist in a “description from the test taker” it
means that students observe a picture and then give a
description of the picture by using a sentences, in this case they
do not observe a picture but observe the classroom and describe
it in a real context using there is and there are.
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Chart 4.8 Tongue Twister

Topic
Objective
Description

Vocabulary related to Animals
Students will be able to pronounce English contractions
This activity was working as a warm up to get students speaking,
and they help students to practice pronouncing the difficult
sound in English. We selected two tongue twisters in order
to make students repeat them. We represented each word of the
tongue twister with a gesture.
Also we write some English tongue twisters on the board. Ask
them to read the tongue twisters aloud. Then faster. Then three
times in a row.

Learning Strategy

Type of listening or
speaking

Repeating: This strategy was selected because through
repetition, students not only memorize the word but also acquire
correct pronunciation.
We used Using Mimes and gestures because refers to the use
of some mimics or movements in order to learn and recognize
some specific vocabulary.
Intensive listening: because this type of listening is focused on:
phonemes and words, in this case students had to repeat many
times the language pattern and correct their pronunciation.
Intensive Speaking: because the activity involved students for
speaking with specific words and this strategy helps students to
improve their wrong pronunciation.

Chart 4.9 Memory Game

Topic

Likes and dislikes

Objective

Students will be able to talk about likes and dislikes

Description

This activity involves students to repeat some words, that is
why, teacher gave them a list of words, so one student had to
say one word from the list, and the next student had to say the
first word and other one from the list, afterwards the third
student had to say the previous two words and another from
the list, this is to create a memory competition. The student
who failed must said a sentence using the words
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Learning strategy

Type of Listening
Speaking Developed

This strategy is repeating because this engage students for
repeating consequently some; therefore, students were
involved for repeating some words in order to create a
memory game.
We decided to apply Intensive speaking because the activity
memory game involved students for speaking with specific
words and this kind of strategy helps students to improve their
wrong pronunciation.
Also, the kind of this strategy is intensive listening because
students had to listen to some specific word where they had
the opportunity of listening and understanding according the
class.

Chart 4.10 You Should Recycle

Topic
Objective
Description

Should and should not
Students will be able to give pieces of advice.
This activity was developed for the final part of a class; we showed
students some pictures about pollution and also we shared
information with them about the consequences that some habits of
people produce in the nature. Each picture had a sentence in order
to show the use of language.
Then students had to make some sentences in order to give advice
to people, for example: you should recycle paper and glass; you
shouldn’t throw garbage on the ground. In addition we did a little
tour around the school for them to realize that this pollution
problem is in all the places even in the school.

Learning strategy

Finally they made a poster in which they showed their advice to the
people in order to create reflective thinking.
Recognizing and using formulas and patterns: students had to
recognized formulas in an implicitly way through, the Ts
presentations and in the sentences in the pictures too, in this way
we did not teach them grammar directly. Then in the poster they
did some advice sentences to practice the formulas and patterns of
the class, giving advice to the people about this issue.
Practicing naturalistically: they had contact with their
environment in the school and also they had to take position of a
problematic situation that is a real life problem.
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Type of listening or
speaking developed

Intensive speaking/Intensive listening-: In this activity we could
use two types of speaking and listening proposed.
The intensive listening in the teachers’ presentation, they had to
understand the most important ideas, the most important and
meaningful words in order to know what the topic was.
Intensive speaking in their own presentation in front of the class,
they had to use intensive speaking to express their ideas in a simple
but clear way.

Chart 4.11 Taking out Our Stuff

Topic
Objectives
Description

Adjectives
Students will be able to compare their stuffs
We asked Students to take out their mobile phone or some object
that they usually brought to the class.
EXAMPLE: a toy, a wallet, a notebook etc…
After that Teachers made an example with their own mobile
phone. The example was: my mobile phone is big and black. And
is cheaper than Samuel´s mobile phone.
The idea was that made a brief description of their things and
after share five differences among theirs and other´s things.

Learning Strategy

The learning strategy that we used in this activity was
recognizing and using formulas and patterns, because
students had to use some structures that teachers previously gave
them in the activity. that is why, through the use of this learning
strategy students started to practice

Type of listening or
speaking

Responsive listening teachers used this type of listening because
students had to be focus on the complete sentences that teachers
were explaining
Responsive Speaking because students had to interact with
teachers and they had to asked and answered questions.
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Chart 4.12 Thinking Fast

Activity

Yes no questions

Objective

Students will be able to ask and answer yes no questions

Description

Learning strategy

Type of listening or
speaking developed

In this activity teacher had to explain yes or no questions and he
has to show one example about it and the way to answer them
e.g. Do you like to travel? Yes I do. Afterwards one student had
to pass in front of the class and other student had to ask them by
using the previous structure and the student who passed in front
of the class had to answer fast by using the structure as well.
This activity was developed with recognizing and using
formulas and patterns, due to the main purpose of the activity
was to show students the target language, in this sense students
learnt short structures or expressions that speakers usually used
in a normal conversation, also they acquired more confidence
understanding the expression first because they had to listen how
to ask and answer.
Taking into account the way that we carried out the activity, we
considered that the type of listening we used is intensive
listening, because this type of listening is focus on some
components such as: phonemes, words or discursive elements, in
this case students had to listen many times the language pattern
through the activity while every student passed in front and the
other asked in order to “imprint in the students mind” which is
one of the main characteristics of intensive listening.
On the other hand related with speaking ability we developed
intensive speaking, due to the activity had a speaking
performance where everyone replied and answered, in this sense
they practiced forms of the language, in other words everyone
produced the grammatical form.
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Chart 4.13 My Last Vacation in…

Topic

Simple past

Objective

Students will be able to talk about past events

Description

This activity was designed to provide students real life situations.
We talked about our last vacation, telling the students our real
experiences in a different country or city. We showed them some
real photos of beautiful places and landscapes, also we told them
about the most important places, food, culture etc.
In the production part of the activity students did a little
presentation about their own vacation, Like a interview, Ts asked
Ss question in order to activate their participation

Learning Strategy

Practicing naturalistically. Ss work with authentic material of the
Ts vacation for that reason they practiced in a natural way and in a
real context. The material was not prepared at first for academic
purposes, but gave the Ss the possibility to share information and
learn while they are enjoying a real life experience.
Also they used this strategy because they had to share their own
vacation experience

Type of Listening or Intensive listening because at first Ss had to listen carefully the
Speaking developed teachers’ presentations, they had to be focused in some details of
the trip, for example places, food, culture etc.
Responsive speaking because in the interview Ss had to answer
some specific question made for Ts

Chart 4.14 Where is my Home?

Topic

Prepositions of place

Objectives
Description

Students will be able to describe their city
During this activity one Teacher showed a building to the
students (i.e. church) and a paper doll. After, we putted a paper
doll in front of the church and ask, "Where is she?" The students
respond, "She is in front of the church." Then, we putted her
behind the building and ask the same question. When the whole
class understood the practice exercises, we placed another
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Learning Strategy

Type of listening or
speaking

building (i.e. movie theater) behind the church. After that, we
will use two buildings. When I was asking a similar question
such as, "Where is the church?" and students answered most of
the questions.
Asking questions and taking risk: we used this strategy because
gives the students the chance to speak in a natural manner, for
that reason students take the risk to use the language.

Responsive Speaking: because in the game Ss had to answer
some specific question made for Ts or their partners.
Intensive Speaking: because this activity involved students for
speaking with specific words and improves their pronunciation.

Chart 4.15 Describing my Favorite Character

Topic

Adjectives

Objective

Students will be able to compare their favorite characters using
adjectives
In order to continue with a previous class, we asked the students
to prepare a presentation of their favorite character which
include: age, profession, likes and dislikes. During the activity
students were able to use paper, masks, glue and all kind of
sources to create a costume that represented the character
designated. At the end of the activity, students had a lot of
questions about the vocabulary used by their partners, in that way
we could explain that vocabulary by making examples in the
target language. (See in blog: Coining Words annex:1)

Description

Learning Strategy

Type of listening or
speaking

Coining words: During this activity, the use of this strategy was
very useful because students bring up a whole new vocabulary
with their investigations. So, explaining the unrecognized words
with the target language instead of using translation, helped
students in the construction of new vocabulary.
Asking questions and taking risk: We used these strategies
because some of the students do not participate in the activities
designed by the teachers since they felt afraid or tense when
speaking.
Responsive listening: students try to answer most of the
questions that the teacher did at class. Also Intensive Speaking:
students acquired new vocabulary and by repetition associate the
grammatical forms.
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Finally, based on the information gathered during the classes’ development and
the activities implemented in all the action process of the research project, we will
analyze the information in order to give a possible answer for our research question.
Thus, in the following chapter, we will present all the findings that this process
allowed us to get.
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CHAPTER FIVE
DATA ANALYSIS AND FINDINGS
Bearing in mind all the information collected in the implementation part of the
research through the use of journals and rubrics for the class observation process, we
started doing the analysis of each instrument individually to find out the impact of the
learning strategies applied in the classes, for the acting part of the research. Taking into
account our three different groups, we selected ten classes in order to analyze the
journals and the rubrics; it means that the recurrences and the results found in reflecting
process were done over the observation of ten classes in total, three classes of two
groups and four classes from the other group.
First of all, we will explain the analysis of the journals and its reflection and after
the rubrics analysis.
5.1. Journals Analysis
The analysis of the journals was made through the transcription of all the
information collected in the classes; we took into account ten classes of the
implementation part. We used journals to organize the information in three different
steps, the first step is the description of the whole class, in which we included the stages
presentation, practice and production, the second step was the reflection about the
impact of each strategy used and also the reflection about students’ performance and
English proficiency, the third step is the course of action, which helped us to propose
some changes according to the issues identified in the reflection part.
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To continue and having in mind the information gathered through the journals,
we started doing our analysis taking into account the principles of segmenting and
coding information. Therefore, we analyzed the information looking for recurrent
parameters and relevant aspects regarding students’ performance and English
proficiency.
First, we highlighted the similar sentences and words among the journals, and we
noticed that there were more than five recurrences over ten of similar information about
the impact of the strategies, for example: grouping as an useful strategy to make
students use new vocabulary, so, we started to count the number of times we identified
relevant information in order to create categories or codes which helped us to analyze
the information gathered.
As a result, we stated the following categories which allowed us to find out the
impact of the learning strategies in the students learning process.
Chart 5.1 Categories and subcategories of students’ performance
Skill

Categories

Subcategories

Speaking

Lack of vocabulary

Use of new words
such as adjectives, verbs
and nouns(7out of 10
classes)

Speaking

Incorrect pronunciation

Speaking

Isolated words

Correct
pronunciation of new
vocabulary such as verbs,
nouns and adjectives (6
out of 10 classes)
Use language
patterns and rules to form
complete sentences(8 out
of 10 classes))
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Listening

Comprehension

Understand
vocabulary and
instructions (7 out of 10
classes))

The first category correspond to the recurrences found in the journals about the
use of new words such as adjectives, verbs and nouns in the students’ speech, this
result is directly associated to the use of grouping strategy, due to the fact that we found
seven recurrences in the classes descriptions that showed that students used new
vocabulary during the activities develop in the classes and also when they were talking
to teachers (see appendix Nº 15)
The second category correct pronunciation of new vocabulary such as verbs,
nouns and adjectives is related to the use of repeating in the classes, because using the
strategy students acquired correct pronunciation and corrected their common mistakes.
We found six recurrences that showed how students pronounced correctly the
vocabulary used in the classes activities, and also how they corrected their mistakes in
the pronunciation of new words, not only in the moment of the activity but in all the
classes’ development.
The third category showed us the impact of recognizing and using formulas and
patterns strategy in the students’ performance, due to students used language patterns
and rules to form complete sentences in the classes, for instance students made short
sentences using the structures and patterns taught in the classes to share their ideas.
Additionally, we found 8 similarities in the classes’ observation of students’
performance (See appendix 16) The last category, Understand vocabulary and
instructions was evidenced through the use of two learning strategies, first getting the
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idea quickly, because when teachers asked students something to realize if they had
understood the command or the instruction, the students’ answers were correct. In
addition, asking questions allowed teachers to identify the students’ comprehension of
vocabulary and short sentences, we found in total seven recurrences related to students
understanding of vocabulary and instructions in the journals analysis.
On the other hand, we noticed that some learning strategies such as: Using
Physical Response, Mechanical Techniques, Using mime and gestures and coining
words did not gave us recurrences or similarities about students’ performance and
English proficiency. In addition, when we used these strategies we found some bad
recurrences; it means recurrences that let us know that students’ development of
listening and speaking skills did not increase from the used of these strategies

5.2. Rubrics analysis
In the last semester of our practicum we designed a rubric that was created under
the categories collected with the journals. The main purpose with the creation of this
rubric was to obtain quantitative results that gave us concrete supports for our
qualitative outcomes. In this sense, we decided to implement the rubric at the beginning
of the semester to obtain an initial balance of the students´ English level on speaking
and listening. After this, we planned and implemented different kind of activities based
on specific learning strategies previously chosen. Finally, at the end of our investigation
we implemented the same rubric on the same students, obtaining positive and negative
results about the impact that learning strategies produce on their performance in
speaking and listening skill.
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Taking into account, that we implemented this rubric at the beginning and at the
end of our investigation, its analysis must be quantitative, therefore, we presented our
information through the use of some graphics which allow us to evidence numerical
results of the learning strategies. Hence, we elaborated graphics for speaking and
listening to evidence the impact of the learning strategies proposed by Oxford. These
graphics were designed with the purpose to evaluate each learning strategy according to
the type of skill and the problems evidenced.

Having in mind that students presented problems in these two skills speaking and
listening, we decided to represent them in the following way. The problems for
speaking lack of vocabulary has been represented as vocabulary, also wrong
pronunciation such as pronunciation, in addition use of isolated words as fluency. On
the other hand, the problems of vocabulary and instructions such as comprehension.

The way in which we identified the effect of the strategies was observation, this
because we developed our classes with the presence of two teachers; one of them was
conducting the class and another one was observing rigorously and evaluating students´
performance. For making the observation easier we designed a rubric with five levels of
performance, these are unsatisfactory, partially proficient, acceptable, proficient
and exemplary, which evaluated the problems, founded in listening and speaking and
in the same way the significance of each strategy.

In the following graphics we could evidence the results we obtained in this first
stage, this shows the poor levels of students in the different skills evaluated, also some
important aspects as well as: most of the students evaluated are situated in the ranges 1
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and 2 that represent unsatisfactory and partially proficient respectively, on the other
hand none of students reached a range higher than 3.

Graphic 5.1 listening and speaking categories in Mechanical Techniques
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After implementing our first test and taking into account the learning strategy
“mechanical techniques” for speaking, the results obtained were not positive; for
instance, we identified that all the students were located in a level lower than tree on all
the variables evaluated. This because after implementing the rubrics we found out that
the grades of the students indicate that they did not know the meaning of the words and
could not made full sentences with the vocabulary they already had. Consequently the
100% of students were in a level less than acceptable having in mind our rubric
parameters.
In the same way, when we implemented the rubric designed for listening we
identified that most of the student present an intermediate level achieving the range of
acceptable in our rubric parameters, however none students obtained a better result. On
the contrary, the rest of them were located on the levels of partially proficient and
unsatisfactory that means two and one respectively in a range from one to five. Our
student´s performance during the implementation showed the lack of work on the two
skills evaluated. Consequently, we could evidence that students did not understand the
vocabulary talked by the teachers.
On the other hand, in the last rubric implementation we realized that student
enhance their abilities in speaking but with low progress. For instance, most of the
students advance from the first two levels of the rubric to the medium level. In addition,
the vocabulary was the variant with better progress on the students which is one of the
goals that this strategy follows. Hence the rubric´s results showed that our students
started using new vocabulary to create short sentences but it was still limited. On the
other hand, the listening skill showed that students advanced with the same progress and
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their levels went to medium in the only variant evaluated. That means, that our students
could recognize limited vocabulary to recognize short instructions.
Graphic 5.2 Listening and Speaking Categories in Grouping
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In the first implementation of the rubric taking into account the learning strategy
“grouping” we identified that the 100% of students were on levels under acceptable in
the tree categories evaluated in our rubric parameters. For instance, the results suggest
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that a great number of the students were in the lowest level of efficacy when
implementing activities with this strategy.
Additionally, the initial implementation of the listening rubric showed that most
of the students were located on the levels of unsatisfactory and partially proficient in our
rubric ranking. This means that students could recognized most of the words and also
that they could not demonstrate clarity when answering questions. In addition, we
identified that none of them could present a level over acceptable in the two categories
analyzed. In other words, this implementation exposed the main problems that our
students were having with the understanding of words when someone speaks and the
inability to express their selves successfully.
Finally, in the last rubric implementation we realized that students enhance
evidently in the speaking skill. In fact, all the students who were in the first level of our
rubric ranking, advanced to acceptable and even some of them to proficient. This means
that some of them could use large vocabulary and pronounce correctly most of the
words worked. In addition, the use of this strategy evidenced a great advance in the
students’ use of the vocabulary acquired. On the side, during the implementation of the
rubric for the listening skill, we evidenced that in the oral comprehension students
advanced up to the medium level for this strategy, showing that students could
understood some new vocabulary and short instructions but in a limit way.
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Graphic 5.3 Listening and Speaking Categories Using Physical Response
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Once we applied the speaking rubric in the learning strategy “Using total
physical Response” we realized that the 100% of the students were in a range lower
than acceptable taking into account our rubric parameters and the variables evaluated.
For instance, most of the students present the lowest level in vocabulary, this means that
students did not understand the meaning of the words and also that they could not
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construct any sentence. However, when talking about fluency most of them were
located in acceptable and in pronunciation the students were split in the tree first levels.
In other words most of the students could understand the meaning of the words, but they
could not construct proficiently any sentence.
In the same way the rubric designed for listening evidenced that most of the
students were located in the range of partially proficient when talking about oral
comprehension. For instance, most of the students could recognize the majority of the
words talked by the teachers, however they could not understood and applied the
instructions given.
After the implementation of different activities using total physical response, the
last rubric analysis for speaking showed us that students enhance their abilities from the
lowest level up to the proficient level. In this sense we realized that students were able
to manage large vocabulary and also that they could pronounce correctly most of the
words when answering questions. On the side, students showed a great advance in the
speaking skill taking into account the oral comprehension variant, the use of commands
made students understand teacher´s instructions, consequently their levels decrease to
acceptable and proficient.
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Graphic 5.4 Listening and Speaking Categories Using Repeating
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Having in mind “repeating” strategy for speaking and listening, we can notice
that the results were not positive, due to we observe that most of the students showed a
low performance in these two skills based on the strategy.
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According to the graph, we can detect for speaking, students had a low
performance, because they had some difficulties in pronunciation and understanding
words, this means, students did not pronounce correctly basic words, they did not
understand the meaning of the words and it was very difficult for them to construct a
sentence.
Also, in listening, students had a bad presentation, because of students were not
able to understand basic words and they showed difficulties for understanding some
activities and teacher´s speech.
On the other hand, after implementing the last rubrics and based on the strategy
“repeating” we can observe a significant incensement for speaking and listening skills.
For speaking, we found out, students had a considerable improvement, due to,
most of them were located on acceptable and proficient levels, this means, students
were able to understand and use large vocabulary, also students presented a modulate
pronunciation and their answers were clear.
Also, for listening, we realized students advanced since the low level until the
medium and high level, this means, according to the final rubrics, students were able to
comprehend some parts of teacher´s speech.
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Graphic 5.5 Listening and Speaking Categories Using Recognizing and Using
Formulas and Patterns

Recognizing and Using Formulas and Patterns First
Analysis
Number of students

10
9
8
7
6
5
4
3
2
1
0
Unsatisf
actory

Partially
proficie
nt

Accepta
ble

Proficie
nt

Exempl
ary

Vocabulary

5

2

3

0

0

Pronunciation

6

2

2

0

0

Recognizing using Formulas And Patterns Second
Analysis
Number of students

10
9
8
7
6
5
4
3
2
1
0

Unsatisfacto
ry

Partially
proficient

Acceptable

Proficient

Exemplary

0

0

0

10

0

0

0

3

6

1

Fluency

0

0

3

6

1

Comprehension

0

0

3

7

0

Vocabulary

According
to the graphic, the rubrics implemented and taking into account the
Pronunciation

Learning strategies to develop the speaking and listening skills based on Rebecca Oxford´s taxonomy in
students from six to twelve years old of Saturday’s program from Liceo Hermano Miguel La Salle

73

According to the graphic, the rubrics implemented and taking into account the
learning strategy “recognizing formulas and patterns” for speaking and listening
skills. For speaking, students had some problems, due to, they used limited vocabulary
and they had to use the same vocabulary a lot of times. Also students did not pronounce
correctly, although teacher gave examples.
Finally, in listening, learners had some difficulties for understanding teacher´s
speech, however they were able to understand the vocabulary class in a limit way.
After implementing, the final rubrics, we noticed students showed a better
performance for speaking and listening based on the strategy “recognizing formulas
and patterns”
For speaking, we noticed students showed a better performance, due to, they were
able to use large vocabulary, their pronunciation improved and they presented clear
ideas when teacher asked.
On the other hand, for listening students advanced significantly and their
comprehension was better in order to understand teacher´s speech.
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Graphic 5.6 Listening and Speaking Categories Using Practicing Naturalistically
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According to the first rubric, we can analyze, most of the students have problems
for expressing their ideas correctly and understand teacher´s speech.
First, in speaking, students had problems in vocabulary, due to they used a limited
vocabulary, and their pronunciation was not correct, only few of them were able to
pronounce correctly and used large vocabulary.
Second, for speaking students showed a bad performance, this means, students
were not able to understand what the teacher explained for teaching English, in other
words, students did not understand teacher´s speech.
After applying the second rubric, we obtained a better result because students
were able to improve their difficulties in speaking and listening skills.
According to speaking, students had significant results; all of them advanced two
levels in order to improve their speaking skills, because of students had a better
pronunciation using large vocabulary, in this sense they were able to express their ideas
correctly and give answers with clarity.
Also for listening, students showed a better understanding of the instruction and
explanations given by the teacher; this means, most of the students understood an eighty
percent the teacher´s speech.

Learning strategies to develop the speaking and listening skills based on Rebecca Oxford´s taxonomy in
students from six to twelve years old of Saturday’s program from Liceo Hermano Miguel La Salle

76

Graphic 5.7 Listening and Speaking Categories Using Getting the Idea Quickly
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Taking into account the first rubric, we can notice on this graph, most of the
students showed a performance under the acceptable level.
Regarding speaking most of the students had difficulties for understanding
teacher´s ideas easily, this means, most of them used limited vocabulary and constantly
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repeated the same word, they were not able to pronounce correctly and students had
difficulties for demonstrating clarity in their answers.
Besides, for listening most of the students were not able to understand teacher´s
speech, on the other hand, only few students were able to understand teacher´s speech,
but with some difficulties.
After the second implementation of the rubrics, we can observe that students had
different results in listening and speaking skills.
Therefore, for speaking, students were able to use more vocabulary than the one
used before, their ideas were better in clarity and their pronunciation had a significant
improvement.
Finally, for listening, most of them understood some parts of teacher´s speech,
and few of them did not have problems for understanding teacher´s speech.
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Graphic 5.8 Listening and Speaking Categories Using Mimes and Gestures
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We can analyze that “use mimes and gestures strategy” in speaking and
listening showed that vocabulary, pronunciation and fluency are in the lowest ranges,
and this did not allow the strategy to have positive results.
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Also, we could see across different activities developed based on this strategy
that, it is possible to observe the variation of the ranges point out to acceptable level, for
this reason, this strategy is not very useful for improving the problems in listening and
speaking skills.
In addition, we noticed that this strategy did not show satisfactory results to
improve problems of listening and speaking skill, for that reason the results showed are
unsatisfactory, partially proficient and acceptable, according to this it was necessary to
apply more activities in order to obtain better results.
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Graphic 5.9 Listening and Speaking Categories Using Coining Words Analysis
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The first analysis did not show satisfactory results in order to improve the
problems related to listening and speaking skills; because in vocabulary, fluency and
pronunciation students were not able to construct sentences with the vocabulary given
by the teachers. For that reason, we needed to apply more activities for obtaining better
results.
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Also, we can notice that the learning strategy “coining words” in listening skill,
showed a low level in comprehension, because through the use of this strategy students
were not able to understand the teacher`s speech, therefore, they did not understand
spoken language and the instructions.
After applying the second rubrics based on this strategy “coining words” we can
observe, this strategy was not successful, due to students did not show a significant rise,
this means, most of the students advanced only one level because students were not able
to understand what the teacher explained, their ideas were not clear and they used a
limited vocabulary in most of the cases.
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Graphic 5.10 Listening and Speaking Categories Using Asking Questions
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According to these graphics, we can observe that most of the problems that we
evaluated in speaking and listening were in the lowest levels of the students´
performance. First, as we can analyze for speaking the problem of fluency showed the
worst result, almost all the students were in unsatisfactory level. This is because with
the use of asking questions Students were not able to construct fluent sentences and
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were not able to answer any question correctly. Also, when we evaluated this learning
strategy, students were still expressing incomplete sentences and did not use the
formulas and patterns that we taught them in the classes, which is why fluency did not
improve with this learning strategy.
In addition, pronunciation in speaking, also presented bad results because the
majority of students were placed on partially proficient, hence, we consider that students
obtained these results because their pronunciation was incorrect when we applied the
activities through the use of this strategy.
Having analyzed the first time asking questions, we implemented a second
analysis, in this analysis the students incremented the performance in listening and
speaking and the problems were placed on the highest levels. First, most of the students
obtained acceptable for comprehension, it means that students were able to recognize
some parts of the vocabulary and also they comprehend some parts of the spoken
language and the instructions.
Second, the problems related to speaking: fluency and vocabulary acquired a high
percentage of students in proficient which allowed us to say that when we implement
the activities based on the learning strategies students understood most of words that we
thought them, however, they did not use correctly, besides students were clear most of
the tomes when they expressed ideas in English.
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Graphic 5.11 Listening and Speaking Categories Using Taking Risk
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In the first analysis of taking risk, we observed that the first implementation of the
rubric did not show us good results because most of the students were in the lowest
levels of performance. According to this, we could see that vocabulary and
pronunciation had the highest percentages, in this sense for speaking specifically
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vocabulary and pronunciation were in partially proficient and unsatisfactory, so we can
say that students were not able to learn the vocabulary through the use of this learning
strategy and used it in a correct way, in addition they did not pronounce these
vocabulary correctly.
On the other hand, in the second analysis we obtained different results because all
the problems had a big percentage from acceptable to exemplary. Taking into account
this we saw that vocabulary and pronunciation were place in proficient, in this sense,
during the activities students acquire large vocabulary but sometimes they did not use
this one correctly, also with pronunciation they pronounced the words in a good way
during the activities.
5.3. Findings
Having in mind the journals and the rubrics that we implemented and its results,
we identified some incidences among them which valid our findings. According to this,
we realized that most of the results described in our journals had a connection with the
results of the rubrics we prepared for evaluating. Therefore, this allowed us to answer
our research question “what learning strategies based on Rebecca Oxford are
appropriate to develop listening and speaking skills in students from six to twelve years
old from Liceo Hermano Miguel La Salle?” identifying which were appropriate or not
for our context.
To continue, we will explain the results obtained analyzing each learning strategy
and its impact in the studied population.
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First, grouping allowed us to overcome partially the problem related to lack of
vocabulary evidenced in the students. We noticed that this strategy was useful to learn
vocabulary regarding a specific stage. In addition, they had more confidence to speak
during the classes, because the vocabulary they learnt allowed them to have more tools
for participating. (See appendix 2)
The second strategy, repeating was important because we realized that, by
repetition students acquired words and its correct pronunciation. According to this,
repetition gave students the opportunity to create bases that they implemented when
they had to speak in English and pronounce the words or sentences correctly. (See
appendix 4)
The third strategy, practicing naturalistically allowed students to interact and
share information in a real life context. Furthermore, instead of students´ limitations in
language proficiency, students established short conversations, thus we consider this
strategy was effective to develop speaking and listening skills because when they
maintained a conversation they practiced the both skills at the same time. (See appendix
6)
Another effective strategy was recognizing and using formulas and patterns,
this strategy gave us very good results concerning the problem of “use of isolated words
instead of completing sentences”, due to students used grammar rules and formulas
without realize that they were using them, it means in a subconsciously way. In addition
it provided enough knowledge to produce different types of conversations and also to
understand other products.(See appendix 5)
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To continue, the strategy getting the idea quickly was relevant to improve
listening skill, because, when students were asked to find the main ideas or specific
details some of them incremented their vocabulary, spoken language and instructions
comprehension. (See appendix 7)
Furthermore, taking risk helped students to encourage their participation in class,
this because we used the context, the students likes and dislikes as tools to make them
talk without any structural use of the language. Besides, this strategy allowed students
to handle a real language despite of their lacks in English, so students change their
performance from unsatisfactory to proficient and exemplary. (See appendix 10)
Additionally, asking questions gave us some results, first, students were able to
ask and answer questions throughout the use of short dialogues between them and
between students and teachers. This strategy showed better results for speaking than for
listening, in this sense it is important to apply different strategies in order to obtain
successfully results. .(See appendix 9)
On the other hand, we noticed that some learning strategies as well as: Using
Physical Response, Mechanical Techniques, Using mime and gestures and coining
words were not completely useful because these strategies did not let students have a
good performance. for instance: when we applied the strategies we observed that they
incremented in a low level the students´ English proficiency and performance, as a
result, students were placed in the acceptable or lower levels. . (See appendix 3 and 1)
As a conclusion, we can affirm that not all the strategies applied were successful
in order to overcome students´ problems concerning listening and speaking skills in
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students from Liceo Hermano Miguel La Salle. This because of the different variables
found in all research process.
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CHAPTER SIX: CONCLUSION
6.1 CONCLUSION
At the beginning of this research project, we could noticed students from Liceo
Hermano Miguel La Salle had some problems related to speaking and listening skills,
therefore, we decided to be focus on Rebecca´s Oxford theory of learning strategies in
order to give a possible solution to these problems previously stated, which is why we
can affirm the next statements:
Through the use of different data collection instruments such as journals, rubrics
and questionnaires, we determined the weaknesses, lacks and needs of the students.
Initially, we started observing students´ regular performance in foreign language within
the Saturday English classes; we focused our observations on identifying the most
relevant problems among our different groups Afterwards, we consolidated the data
collected and singled out listening and speaking as the most difficult skills for students.
For speaking, lack of basic vocabulary, incorrect pronunciation in basic words, and the
use of isolated words instead of using complete sentences. Moreover, for listening we
determined problems related to vocabulary and instructions comprehension.
Taking into account the Saturday English program was not part of the normal
curriculum of the school, we decided to create a different and dynamic environment in
order to make students’ learning process easier, thus we designed a questionnaire to let
us know students´ likes, dislikes and needs. Using the results of the questionnaire we
were able to implement some activities which helped us to develop our research (See
appendix Nº 14).
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We took advantage of the environment of the school, the small groups, the time
for teaching and the flexibility of the schedule to develop our classes and establish what
learning strategies from Rebecca´s Oxford Taxonomy were useful to overcome
students´ Saturday program difficulties in listening and speaking skills. Consequently,
we chose a group of strategies previously mentioned. These helped us to carry out our
research project and showed us the following results.
Across learning strategies, we found out, students in all the age ranges could
overcome their difficulties in lack of vocabulary for both speaking and listening,
because students were able to memorize word order and word classes (verbs, adjectives,
nouns, adverbs and so on). In that way they could recognize what we said and also
enhance their participation in speaking activities in classes.
Furthermore, learning strategies were useful to solve use of isolated words in
speaking because students obtained language patterns and speaking rules, allowing
students to use basic forms of the language, sharing information and telling simple
experiences. Likewise, some learning strategies helped students to solve problems
associated with wrong pronunciation; in this case they learnt to pronounce words
correctly facilitating the development of oral communication.
Other advantages that we found in the use of learning strategies during our
research were that students were able to identify chunks of language during teachers
talk in classes. Also we noticed that over the course of the time, students followed
commands and instructions that teachers gave them, besides students made short
conversations with the teachers more easily.
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Also, the use of the appropriate strategies made students feel more comfortable
and the participation of the students increased, which is why, they did not feel scare to
talk in English, for that reason the development of the classes was nicer.
Finally, we can affirm that according to our experience supported by learning
strategies from Rebecca´s Oxford Taxonomy are useful to overcome students´
difficulties in listening and speaking abilities, based on learning strategies, teachers can
apply a variety of activities that make students´ learning process easier, at the same
time, this makes that teachers improve the development of their classes and can teach
focused on improving students difficulties.
6.1.1 Suggestions for Further Research
Above and beyond the conclusions, we have found some series of suggestions for
people who want to do a research project based on this type of learning strategies from
Rebecca´s Oxford Taxonomy in teaching English as a foreign language.
First of all, according to our experience, we noticed that even when our results
were successful, we wanted to work more time in our students´ process. That is why; we
suggest expanding more time in the classes´ development in order to acquire better
results.
On the other hand, we focused our investigation in the use of the micro-skills
taking into account the problems that we evidenced in our students. For that reason, we
encourage further researchers to concern their future investigations in the appropriate
use of macro-skills as tools to overcome speech problems.
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Finally, as we mentioned during this research project, it was implemented in
students from six to twelve years old with specific lacks and needs, however, another
way to expand this investigation is to conduct it in a different context and population to
expect new challenges with better results.
6.1.2 Limitations
One of the most important limitations we had to face in our research project was a
low quantity of students in our classes, this may difficult the correct process of some
activities we planned which required more students to be successfully develop.
Furthermore, we only had two hours per week to interact with our children needs and
lacks. That is why we consider time was not enough to go deep in a process which
required more time to involve different variables that appeared during the classes.
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APPENDIX ACCORDING TO LICEO HERMANO MIGUEL LA SALLE

MEMORY STRATEGIES

Appendix Nº 1 Mechanical Techniques
Teachers use mechanical techniques to present the vocabulary and relate with an image.
1

Appendix Nº 2 Grouping
This strategy was applying, first doing a brain storming, and then classify the words
concerning to the type of word.
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Appendix Nº 3 Using Physical Response
In these pictures we can see teachers giving some orders and students react to these
instructions
1.

2.
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COGNITIVE STRATEGIES

Appendix Nº 4 Repeating
When teachers applied repeating they always use them attaching with other strategies
such as grouping, in this sense students first classified and then repeat, also these were
used to repeat sentences and commands
1.
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2.

Appendix Nº 5 Recognizing and Using Formulas and Patterns
Teachers used this strategy in order to teach students in English instead of using
incorrect sentences.
1.
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2.

Appendix Nº 6 Practicing Naturalistically
Practicing naturalistically was one of the most useful strategies that
teachers used to improve students lacks, here we can evidenced that they are
talking in a natural way
1.
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2.

Appendix Nº 7 Getting the Idea Quickly
In this copy students had to identify specific words and putted them in the correct
blanks
1.

2.

Learning strategies to develop the speaking and listening skills based on Rebecca Oxford´s taxonomy in
students from six to twelve years old of Saturday’s program from Liceo Hermano Miguel La Salle

102

COMPENSATION STRATEGIES

Appendix Nº 8 Coining Words
Coining words was an strategy used through the development of the classes, which
is why teachers used it to explain the words avoiding L1
1.

Appendix Nº 9 Asking Questions
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Asking questions was a strategy used to ask students at the beginning of the classes, or
for introduced a topic in general this was used at different stages of the class
1.

2.

Appendix Nº 10 Taking Risk
Teachers applied Taking risk in order to encourage students to speak in English and
participate in class.
1.
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2.
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Appendix Nº 11
LICEO HERMANO MIGUEL LA SALLE
SATURDAYS PROGRAM
QUESTIONAIRE
Nombre_______________________________Apellido_____________________
Edad____________ Fecha_________________
Este cuestionario ha sido diseñado con el propósito de conocer los diferentes
intereses y necesidades de los estudiantes del programa sabatino de inglés del Liceo
Hermano Miguel La Salle, a su vez mejorar el proceso de aprendizaje y afianzamiento
en el idioma.
Marque con una X la opción que más se acerque a sus intereses y necesidades
de acuerdo a la siguiente escala:
1=Mucho
2.=Algo
3.=Poco
1. 4.=Nunca ¿con que frecuencia le gustaría realizar las siguientes
actividades en la clase de inglés?

a. Ver una película o escuchar una canción
b. Interactuar con mis compañeros mediante diálogos.
c. Escribir una historia
d. Leer un texto

1

2

3 4
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c. todas las anteriores
2. ¿Qué tanto cree que debe mejorar las siguientes habilidades en
inglés?

1

2

3 4

1

2

3 4

1

2

3 4

1

2

3 4

a. Hablar
b. Escribir
c. Leer
d. Escuchar
3. ¿Qué tipo de actividades le gustaría realizar para mejorar sus
habilidades orales?
a. Diálogos
b. Cantar
c. Leer en voz alta
d. Exponer

4. ¿Qué tipo de actividades le gustaría realizar para mejorar sus
habilidades de escucha?
a. Completar Canciones
b. Ver videos
c. Dictados
d. Interactuar con compañeros de clase

5. ¿Fuera de clases tiene algún contacto con el habla inglesa?

a. Familiares, Vecinos
b. Hablante nativo
c. Cursos extra curriculares
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d. Viajes al exterior
6. ¿En cuál de las siguientes habilidades en inglés cree que tiene
buen desempeño?

1

2

3 4

1

2

3 4

1

2

3 4

a) Hablar
b) Leer
c) Escribir
d) Escuchar

7. ¿Cuál de las siguientes actividades realiza con más frecuencia para
mejorar sus habilidades en inglés fuera de clases?

a) Ver televisión o películas en inglés
b) Internet
c) Leer libros
d) Escuchar música

8. ¿Por qué decidió inscribirse en el programa de inglés de los
sábados del Colegio Liceo Hermano Miguel La Salle?

a. Tengo interés en mejorar mis conocimientos en el idioma.
b.

Por la decisión de mis padres o acudientes.

c. Tengo dificultades con el idioma.
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Appendix Nº 12 Listening and Speaking Rubrics
Liceo Hermano Miguel de La Salle
Speaking assessment rubric
Practicing Teacher: ______________________________________
Date: ________Student:_____________ Activity: _____________

Vocabulary

Exemplary

Proficient

Acceptable

Partially
Proficient

Unsatisfactor Grade
y

Student is
able to use
large
vocabulary
knowing the
meaning of
the words

Student is
able to use
large
vocabulary
but does not
use it
appropriatel
y

Student
knows the
meaning of
the words
but use a
limited
Vocabulary

Student uses
a limited
vocabulary
and
constantly
repeat the
same words

Student does
not know the
meaning of
the words and
cannot
construct a
sentence

Students
pronounces
and
modulate
correctly
most of the
words but
not all are
well
developed

Student
pronounces
more than
two words
correctly
but some of
them are not
well
developed

Student
pronounces
wrongly most
of the words
however at
least one was
well
developed

Student
cannot
pronounces
correctly and
there is a lack
of clarity
when he /she
is expressing

Studen
t is usually
clear when is
answer
ing
questions
about the
topic

Stude
nt answers
most of the
questions
asked but
cannot
related one
to another
idea

Student
does not
demonstrate
clarity when
answering
questions

Student
is not able to
construct
fluent
sentences and
cannot
answer any
question
correctly

Student is
able to
pronounce
Pronunciation
and modulate
correctly each
word

Fluency

Student
is able to
explain own
ideas with
fluency and
details about
the topic
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Liceo Hermano Miguel de La Salle
Listening Assessment Rubric
Practicing Teacher: __________________________________________
Date: ________Student:_____________ Activity: _____________________

Exemplary

Student is
able to
understand
large
Comprehe
vocabulary,
nsion
also to
comprehend
instructions
correctly.

Proficient

Acceptable

Partially
Proficient

Unsatisfactor
y

Student is
able to
understand
words
related to
class and
some part of
instructions.

Student
recognizes
vocabulary
In a limit
way, and
also little
instructions

Student
understands
wrongly most
of the
vocabulary
and in a limit
way
instructions

Student is not
able to
understand
the
vocabulary,
and the
instructions

Grade
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Appendix 13 Rubrics Speaking and Listening Applied during the classes
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Appendix Nº14
Questionnaire´s Analysis
This questionnaire was implemented in order to find students likes, dislikes,
strength and weaknesses in English; this was applied at the beginning of our research
project with twenty eight students whom attended the initial classes. Besides the
following questionnaire was designed in Spanish taking into account students’ level,
1) ¿Con que frecuencia le gustaría realizar las siguientes actividades en la
clase de inglés

28

¿Con que frecuencia le gustaría realizar las siguientes
actividades en la clase de inglés?

STUDENTS

23
18

16

13
8

8

3

3

10

9

7

6
5

5

2

1

-2

9
8

9
7

a. Ver una
película o
escuchar una
canción

b. Interactuar
con mis
compañeros
mediante
diálogos.

c. Escribir una
historia

d. Leer un texto

Mucho

16

7

5

5

Algo

8

9

6

7

Poco

1

10

8

7

Nunca

3

2

9

9

We can analyze that the students of Liceo Hermano Miguel La Salle in the
first question have more interest in movies and songs in English, because it is a way to
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have fun classes and learn the target Language; as we see the option C and D, the
students are not interested in these activities, due to they do these activities in their
regular English classes.
On the other hand, we evidence in the option b that students have less interest to
work in groups and develop activities which involve students in real situations as role
plays, however we must find a strategy to engage students in these activities because
some of the problems that they show us in speaking and listening skills are related to
use of complete sentences and understanding accent use by English speakers.
2) ¿Qué tanto cree que debe mejorar las siguientes habilidades en inglés?

28

¿Qué tanto cree que debe mejorar las siguientes habilidades
en inglés?

STUDENTS

23
18
14

13

10
9
8

8

7

5
4

3

4
2

2

1
-2

15

14
12

a. Hablar

b. Escribir

c. Leer

d. Escuchar

Mucho

14

9

14

15

Algo

5

10

2

4

Poco

5

8

12

7

Nunca

4

1

2

This questionnaire shows us that students of Saturday´s program need to
improve their speaking because the percentage of the graphic illustrates us that
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14 of the 28 students that we have asked: too much, it means that they think that
speaking is one of the abilities that they need to improve, also this graphic
confirms that the problems with speaking that we evidenced at the beginning of
this project are related to the individual needs of each student.

3) ¿Qué tipo de actividades le gustaría realizar para mejorar sus habilidades
orales?

¿Qué tipo de actividades le gustaría realizar para mejorar sus
habilidades orales?
28
23

STUDENTS

18
13

12

11
9

8

10
9
7

5
3

3

9
8
6
5

7
5
4

2

-2
a. Diálogos

b. Cantar

c. Leer en voz
alta

d. Exponer

Mucho

11

7

4

8

Algo

9

9

12

5

Poco

5

10

7

9

Nunca

3

2

5

6

This graph is divided into four different categories, in which, the first
category evidences that students from Liceo Hermano Miguel de la Salle would
like to develop dialogues to improve their speaking skills with a percent from
twenty eight students, eleven of them have a preference about dialogues, also,
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this graphic shows us students have as a second preference doing presentations
and as we can consider, singing is a third option to develop, finally, they would
not do activities where they have to read aloud.

4) ¿Qué tipo de actividades le gustaría realizar para mejorar sus habilidades de
escucha?
¿Qué tipo de actividades le gustaría realizar para mejorar sus
habilidades de escucha?
28
23
19

STUDENTS

18
13

12

8

7
5
4

3

12

11
7
3

6
5

4
3
2

-2
a. Completar
Canciones

b. Ver videos

c. Dictados

d. Interactuar
con compañeros
de clase

Mucho

12

19

5

11

Algo

4

4

6

7

Poco

5

3

5

3

Nunca

7

2

12

7

As it is clear in this graph we can analyze that from twenty eight students
from Liceo Hermano Miguel de la Salle, nineteen of them prefer to watch videos
to improve their listening skills, twelve of them prefer Listen to the songs and
complete it using the correct words. In addition, from twenty eight students
which have made this questionnaire, eleven of the students have a preference
about the interaction among them, and few of them like to do dictations.
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5)¿Fuera de clases tiene algún contacto con el habla inglesa
¿Fuera de clases tiene algún contacto con el habla inglesa?
28

STUDENTS

23
18
13

14

8

9
6

16
8

6
4
2

3
-2

15
12
7
4
2

4

a. Familiares, Vecinos
b. Hablante nativo
c. Cursos extra curriculares
d. Viajes al exterior

Mucho

9

2

12

7

Algo

6

4

4

2

6

4

4

16

8

15

Poco
Nunca

14

Regarding the frequency students from Liceo Hermano Miguel de la Salle,
we can think over, it is a fact that twelve of them have more contact with
English language through extracurricular courses, in addition it is evident that
nine of them have contact with the language across their family and neighbors,
in a third place we can observe that from twenty eight students, seven of them
have the opportunity to be in contact with the language across trips, finally,
analyzing students answers about native speakers, it is inferred students have
little contact with native speakers.

Learning strategies to develop the speaking and listening skills based on Rebecca Oxford´s taxonomy in
students from six to twelve years old of Saturday’s program from Liceo Hermano Miguel La Salle

117

6)

¿En cuál de las siguientes habilidades en inglés cree que tiene buen
desempeño?
¿En cuál de las siguientes habilidades en inglés cree que tiene buen
desempeño?

28

STUDENTS

23
18
13
9
8
7
4

8
3
-2

13

11

9
7
6

7
6
4

8
4
3

a) Hablar

b) Leer

c) Escribir

d) Escuchar

Mucho

8

6

9

13

Algo

9

11

6

8

Poco

4

7

7

3

Nunca

7

4

6

4

According to the answers, we noticed that the majority of students in the
school answered too much taking into account their strengths in speaking and listening;
on the other hand taking into account our investigation process we evidenced that
students present several problems in those skills. However as our investigation
demonstrate that students do not have enough work on the listening and speaking skill,
we will reinforce our student´s weakness based on our research.
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7) ¿Cuál de las siguientes actividades realiza con más frecuencia para mejorar
sus habilidades en inglés fuera de clases?
¿Cuál de las siguientes actividades realiza con más frecuencia para mejorar
sus habilidades en inglés fuera de clases?
28

STUDENTS

23
18
13

13

8

6
3

3
-2

13
10

9
8
6
5

10
7
6
5

3
2

a) Ver
televisión o
películas en
inglés

b) Internet

c) Leer libros

d) Escuchar
música

Mucho

13

9

13

10

Algo

6

6

2

5

Poco

3

5

10

7

Nunca

6

8

3

6

According to the graphic, students are more interested in listening to music,
reading books and watching movies in English as activities to reinforce their language
skills. Taking into account these answers we noticed that our students are interested in
developing their listening skill and also their reading comprehension; as our
investigation is based on the development of listening and speaking skill, and according
to this result, it will facilitate our work in terms of motivation from students.
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8) ¿Por qué decidió inscribirse en el programa de inglés de los sábados del
Colegio Liceo Hermano Miguel La Sall
¿Por qué decidió inscribirse en el programa de inglés de los sábados
del Colegio Liceo Hermano Miguel La Salle?
28
23

STUDENTS

18
14
11

13
8
3
-2

10
8

2
1
a. Tengo interés en
mejorar mis
conocimientos en el
idioma.

10
8
5

2
b.

Por la decisión de
mis padres o
acudientes.

c. Tengo dificultades
con el idioma.

Mucho

14

8

5

Algo

11

8

8

Poco

1

10

5

Nunca

2

2

10

According to the results of this question, most of the students are taking
the Saturday’s program in order to reinforce their knowledge on the target language;
however some of them are part of the program just because of their parent´s
decision, these results give us different position among the students, because some
of them are interested in reinforce their knowledge and some other because their
parents force them to take it. To conclude we as teachers face a disinterest for one
part of the population and we need to increase their motivation in order to work on
their language weakness, on the other hand the majority of the students are interest
in the target language. It does not matter for what; this interest will make our
process easier and maybe more effective in this population.
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Appendix Nº 15 Journals´ examples of recurrences
Liceo Hermano Miguel La Salle
Date: august 6- 2012
Name: Johanna Murillo
Description
Before to start the
class
teacher
showed
students one video about
words for say hello and
good bye. According to this
students where focused on
this. Having in mind the
video teacher asked the
following question: what
do you do when you meet
someone for first time? So
students answered and gave
many ideas, in this sense
teacher wrote a list with the
following
words,
for
example: good morning,
good afternoon, nice to
meet you, how are you
today, and son.

Reflection
In this activity we
applied
the
following
learning strategies: grouping,
practicing
naturalistically,
getting the idea quickly.

Course action
Taking into account
the learning strategies that
we
implement
we
considered that these
strategies are helping
students to reinforce their
First, for grouping we skills
especially
the
can noticed that this strategy problems
related
to
was very useful at the listening and speaking.
beginning of the class
because we could show the
information to the students in
an organize way, which is
why for them were easier to
learn the vocabulary, also
they could classify and
understand what were the
function of each word and
sentence.

After
this
first
explanation, teacher wrote
on the board some titles,
e.g. words for say hello,
good bye and to introduce
someone. Then teacher ask
students what type of the
words or sentences that
they said could be placed
on
this
categories,
according to this students
answered and placed the
words and sentences on
these categories.

Secondly, trough the
use
of
practicing
naturalistically we have
observed that students put in
practice all of these elements
that teacher showed at the
beginning of the class ,
besides when they interact
with their classmates with a
conversation in a natural way
all that learnt acquire a great
significance because they
understand why these words
are important.

Taking into account
Finally, with getting
this first activity teacher the idea quickly, students
showed students a kind of practiced their listening part,

Learning strategies to develop the speaking and listening skills based on Rebecca Oxford´s taxonomy in
students from six to twelve years old of Saturday’s program from Liceo Hermano Miguel La Salle

121

conversation in order to
explain the way that they
must use the words. So
teacher asked students to
organize pairs in order to
do a kind of conversation
and practice all that he
explained. So students
began to practice by pairs
using these sentences and
words.
Having
developed
this activity, teacher gave
students a worksheet with a
type of conversation, so the
point was that students had
to listen to the conversation
and identify some specific
vocabulary related to the
topic.
Finally teacher did an
activity call plane a date so
the point was that students
had to do a conversation
using all the vocabulary
that they have learnt, so
teacher played a song and
students had to change their
place as the song change

besides they showed that
with this learning strategy
they were solving the
problems related to isolated
words, however we observed
that this strategy was useful
when other activities were
develop previously.
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Liceo hermano Miguel la Salle Journal
Date: 6 september 2012
Name: Enrique Fajardo
Report Nº 3
Description
First of all, Teacher
began the class talking about
something about his likes and
dislikes, so he told them about
his favorite music, band and al
all those things related to this
topic.
According to this, teacher
asked students: what is your
favorite band? What kind of
music do they play?, in this
sense students answered the
questions, so one of them
started and the others gave
their opinions and answered at
the same time.
After this initial activity,
now teacher asked students for
activities they know for
example: play soccer, cook,
watch TV and so on. Taking
into account this students made
a list on the board with many
activities, then teacher made a
chart on the board on the
following way:
Like
I
( )
don´t
Play like (
soccer
)
Dan
ce
Having in mind this chart
students classified their likes
and dislikes, thus teacher add
some questions what do you

Reflection
For this class we
apply different learning
strategies in order to
develop
the
class
specifically taking risk,
grouping, using formulas
and
patterns
and
practicing naturalistically.

Course action
Taking
into
account the classes that
we have observer, we
are discovering what are
the learning strategies
that
show
results?,
however we need to
compare our results with
other instruments in
First, taking risk was order to verify his
an strategy which gave us information.
the opportunity to observe
how students decide to
speak in English despite
their limitations however
they made dentition to
speak after have seem
teacher to give an
example.
Therefore, grouping
in this class gave us the
opportunity to explain
students
the
target
language because having
classified
the
words
students understand they
way that they can use it,
besides they learnt new
vocabulary.
Additionally when
we used recognizing and
using
formulas
and
patterns
students
understand the sentences
that they must use when
they
establish
a
conversation.
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like to do, what does he like to
do, does he like sport? or do
you like sports?, so teacher did
a conversation using the
previous elements that student
learnt, therefore students work
by pairs and started the short
conversation.
Finally, teacher did an
activity call think fast, so the
point was that one student had
to pass in front of the class and
the other student said a word
about an activity and the
student in front had to say a
sentence using the following
structure I like/ I don´t like.

Finally, practicing
naturalistically show us
that when they establish a
conversation they put in
practice all that they
learnt, besides make then
to use the language in a
context which make them
improve their skills.
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Appendix Nº 16
Lesson Plan´s Example
It is nice to meet you

Institution: Liceo Hermano Miguel La Salle
Date 17-03-2012
Student Teacher: Steven Castro, Katherine Garcia

Level: intermediate
Topic: simple present

General aim: students will be able to use simple present in order to talk about greeting
and introduction.
Subsidiary Aim Students will be able to understand greetings and introduction
2.students will be able to express greetings and introductions
Stages
Opening
(Presenta
tion)
Warm up

Development
(Practice)

Teacher’s activity

Learning
strategies
We will start the class Grouping and
doing a brain storming associating
asking the question what do
you say when you meet
someone first time?, so
students will say their ideas
and teacher will write on the
board.
After this first activity
teacher will do a kind of
conversation about greeting
and instruction using the
correct vocabulary for this
topic, in order to give an
explanation for the next
activity and students will pay
attention how to use the
questions and how to ask.
Taking into account the Using formulas
previously explanation that and patterns
teachers have done, students
will work by pairs and will
do a conversation using the
language patters and they

Skills
Listening
Reading
Speaking

Time
1
5

Listening

1
5

Speaking
Listening

2
0

Learning strategies to develop the speaking and listening skills based on Rebecca Oxford´s taxonomy in
students from six to twelve years old of Saturday’s program from Liceo Hermano Miguel La Salle

125

will present in front of the
class.
Teachers will give a
worksheet to students and
they will listen to a
conversation about greetings
and instruction so they will
try to identify some specific
details related with the
vocabulary of the topic.
Closing
(Producti

Getting the
idea quickly

Listening
Reading

Finally we will do an
Practicing
Listening
activity call plane a date so
naturalistically speaking
on)
the idea is that students do a
conversation using all the
vocabulary that they have
learn , the point is that
teachers will play a song and
students will change their
place as the song change.
Languag What is your name? How old are you? What is your favorite tv
e patterns
program? What did you do in your free time? And son on
Words for say hello and good bye

2
0

